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ABSTRACT: Teaching English in a monolingual context is often
daunting for many EFL instructors and teachers. Studies have shown that
instructors are pivotal in driving students' learning motivation. However,
how EFL
immediacy behavior impacts learners, often goes unnoticed. Instructor

instructors  teach, including how their verbal
verbal immediacy is a significant factor in motivating learners to learn,
especially in the EFL classroom. This paper presents findings investigating
the relationship between instructor verbal immediacy behaviors and
learner-state motivation in an EFL classroom in China. A cross-sectional
survey design was used to gather data among undergraduates majoring in
English at a public university in Southeast China. The results showed that

EFL instructors displayed medium to high levels of verbal immediacy and
that EFL instructors’ verbal immediacy behaviors exhibited a significant
correlation with EFL learners’ state motivation. The findings also revealed
the two verbal immediacy behaviors as significant predictors of EFL
learning motivation: using humor in class and praising students’ work,
actions, or comments. Therefore, instructor verbal immediacy behaviors
should be effectively integrated into EFL pedagogy to enhance EFL
students' language learning motivation.

KEYWORDS: instructor immediacy; verbal immediacy; state motivation;
psychological wellbeing; EFL learning; EFL pedagogy

1. Introduction

The crucial function of motivation in learning a foreign language has been verified by earlier studies
(Khan et al., 2023c; Todaka, 2020; Xaypanya et al., 2017). Motivation provides the internal stimulus
necessary for optimal learning. A variety of context-specific factors impact learners’ motivation. Teachers
are among the most crucial elements affecting students’ motivation and other psychological elements
(Rezapour and Fazilatfar, 2023; Meng, 2021; Bouras and Keskes, 2014). Cirocki et al. (2019) identified
six categories of instructor strategies that improved learner motivation in EFL pedagogical contexts.
These strategies include modeling appropriate teacher behaviors, fostering a positive classroom and group
environment, selecting and implementing pedagogical activities, promoting the attractiveness of learning,
emphasizing self-evaluation, and fostering learner autonomy. Among these six instructional tactics,
teachers’ exhibition of appropriate behaviors was most effective in enhancing learner motivation.
According to Ahmadi-Azad et al. (2021), EFL teachers’ helpful, friendly, and understanding behaviors
enable them to be closer to students by encouraging, supporting, and listening to their needs,
thereby boosting autonomous learning motivation. Therefore, it is the responsibility of EFL teachers to
not only transfer knowledge but also to inspire students’ motivation through their adept and positive
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interpersonal behaviors.

Immediacy on the instructor’s part is a critical communication skill for forging strong bonds with
students. Immediacy behaviors are those verbal and nonverbal signs expressed during the teaching process
to establish close instructor-learner relationships. Despite diverse determinants of motivation, instructors’
immediacy behaviors were proved to be the most critical factor contributing to EFL learning motivation
(Megawati and Hartono, 2020; Gholamrezaee and Ghanizadeh, 2018). The immediacy behaviors
displayed by English teachers can create a more personal learning environment where students feel more
supported and encouraged, increasing their motivation to learn the language (Shakir, 2021). Some
researchers tend to lay more emphasis on the nonverbal portion of instructor immediacy behaviors when
considering the verbal and nonverbal components of instructor immediacy behaviors (Fauzan, 2018;
Bambaeeroo and Shokrpour, 2017; Hsu, 2010; Meesuwan, 2022). However, when it comes to EFL
education, verbal immediacy is crucial to foster motivation and facilitate learning. EFL instructors’ verbal
immediacy practices, which include calling out names, encouraging class debate, rewarding students’
accomplishments, and asking easy-to-difficult questions, are essential for motivating students and
fostering their interest in the learning process (Guo et al., 2022). Because the demotivation of EFL
students has always been a challenge for instructors (Li, 2021; Paziresh et al., 2022), teachers’ display of
verbal immediacy behaviors is one of the approaches to addressing the demotivational issue. Therefore,
the present study aims to examine EFL instructors’ verbal immediacy behaviors and how effectively they
can forecast EFL students’ motivational outputs to enhance learner psychological benefits and optimize
EFL learning.

2. Literature review

2.1. Instructor verbal immediacy

Educators use practical interpersonal skills to achieve various objectives, including immediacy,
which refers to the degree of proximity between the communicators (Derakhshan, Eslami, et al., 2022).
Immediacy signals improve the teacher-student relationship in education by conveying intimacy, liking,
and interpersonal connection (Zhang and Witt, 2016). According to Dong et al.’s (2022) analysis of
immediacy behaviors in instructional communication, instructor immediacy behaviors elicit the
psychological closeness between instructors and learners.

It has been demonstrated that verbal and nonverbal behaviors convey instructor immediacy (Teo et
al., 2022; Kalat et al., 2018; York, 2013). Verbal immediacy behaviors describe verbal cues that, among
other things, demonstrate empathy, encouragement, emotions of care, and a desire to engage pupils in
conversation. In contrast, nonverbal immediacy signs include facial and vocal expressions, body position,
gestures, movement, and eye contact used to connect with students (Ballester, 2015).

2.2. Functions of verbal immediacy

Instructor immediacy behaviors strongly contribute to positive psychological factors and impede
learner-related adverse psychological outcomes. Instructors’ appropriate display of immediacy behaviors
was proved to heighten learner motivation, attitude, academic engagement, the feeling of belonging, and
willingness to communicate and alleviate anxiety (e.g., Mayor, 2020; Derakhshan, 2021; Wijaya, 2017,
etc.). Accordingly, teachers can be active agents in the learning environment and, therefore, able to
employ immediacy behaviors to meet the requirements of their students. By putting educators
psychologically closer to learners, verbal cues can be used to convey immediacy. Based on Gorham’s
(1988) extensive research on the verbal immediacy behaviors communication course instructors exhibited,
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S. A. Furlich (2016) identified a set of specific instructor verbal immediacy behaviors such as using
personal examples for lesson explanation, using humor, providing positive feedback, asking for students’
perception towards the relevant tasks, and asking questions or encouraging students to talk, which
promoted student learning. By classifying teacher verbal immediacy behaviors into the three categories
of promoting students’ oral participation, exhibiting rapport with students, and exhibiting self-disclosure,
Gholamrezaee and Ghanizadeh (2018) provided a more comprehensive understanding of those verbal
cues. There are two prominent features related to verbal immediacy behaviors. Firstly, those verbal cues’
essence is to cater to students’ feelings. Using verbal immediacy behaviors to signal enthusiasm and
connection with students, instructors can make learners feel more valued and supported in their learning
process (Dalonges and Fried, 2016; Fatima et al., 2023). In addition, those verbal cues can illustrate the
more individualized instruction, which can be demonstrated in behaviors such as giving personal
disclosure or experiences and individual feedback (S. Furlich, 2013; Khan et al., 2023a). Those verbal
cues featured by learner feeling orientation and individualization can pave the way for close teacher-
student relationships and an intimate learning atmosphere. Previous empirical studies have found that
instructor verbal immediacy behaviors are related to a set of positive learning outputs such as enhanced
engagement, motivation, satisfaction with the instructor and course, and willingness to talk (Ge et al.,
2019; Liu, 2021; Zhang and Witt, 2016; etc.).

2.3. Learner state motivation

To accomplish their objectives, learners must be motivated, consciously or unconsciously (Giron-
Garcia and Gargallo-Camarillas, 2020). Motivation serves as an internal catalyst for success. Regarding
learner motivation, intrinsic and extrinsic motivation can be regarded as the classical motivational types,
with the former elicited out of students’ inner interest in learning activities and the latter primarily
independent of the learning task itself and fueled by external reinforcement, such as reward or
recognition (Diseth et al., 2020).

Besides the classical types, researchers have examined learner motivation from both the trait and
state perspectives. State motivation is distinguished from trait motivation in that state motivation, as
opposed to trait motivation, which shows learners’ stable tendency towards learning, is the present desire
for learning brought on by the arousal of interest and delight in the particular contexts (Van Iddekinge et
al., 2018). The distinction between trait and state motivation was also underlined by Goldman et al.
(2017). According to him, trait motivation refers to learners’ consistent attitude towards general education,
whereas state motivation is learners’ attitude towards specific learning assignments or particular courses
at hand. According to Kawagoe et al. (2020), learners who exhibit state motivation exhibit perseverance
and engagement sparked by the current tasks or the learning environment.

State motivation is context- and activity-specific, based on particular pedagogical practices. Souders
(2019) proposed that environmental and social contextual factors can be an antecedent to state motivation.
Despite the durable feature of trait motivation, learners’ state motivation, which is stimulated by various
educational elements, determines how much they learn (Shakir and Khan, 2021). According to Mahmud
and Yaacob (2007), state motivation can fluctuate over time and mainly depends on learners’ attitudes
and views of their instructors teaching specific courses and other contextual circumstances. Verbal
immediacy behavior is among teacher-related variables associated with state motivation (Megawati and
Hartono, 2020; Hussain et al., 2021). Immediacy behaviors used by instructors may enhance learners’
state motivation, thereby leading to improved learning outcomes (Kalat et al., 2018).
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2.4. Immediacy/motivation relationship models

The relationship between immediacy and motivation has been validated in diverse instructional
settings and educational disciplines. Zhang and Oetzel (2006) proposed their immediacy/motivation
relationship model by integrating three U.S.-generated models. Their study asserted that teacher
immediacy, directly and indirectly, impacts cognitive learning, which is first mediated by affective
learning and subsequently by motivation. By testing the different models in Chinese instructional
classrooms, the final integrated model is context-specific and explanatory for the immediacy/motivation
relationship. Ghanizadeh (2018) developed a holistic model that merged the qualitative data collected via
interviews and observations. Their model indicated the path from instructor immediacy to various learner
variables, including affective, cognitive, and perceptive factors. Frymier et al. (2019), by comparing the
self-determination theory-based hypothesized model with the alternative models in their empirical study,
supported the model of the immediacy/relatedness/motivation/learning relationship. According to
them, there is a path from instructor immediacy to instructor relatedness, learner motivation, and
learning, with instructor relatedness and learner motivation as sequential mediators. According to
Vareberg et al. (2020), the immediacy/motivation relationship model was reflected in the path from
instructor verbal immediacy to perceived immediacy, learning motivation, and affective feelings towards
the courses and contents.

The most striking finding in their model was that affective enhancing variables, such as motivation,
were among the most often reported consequences of immediacy. The immediacy/motivation
relationship models show that motivational enhancement is amongst the highly mentioned learner
outcomes evolved from instructor immediacy. According to the models, the immediacy-triggered
motivation can then facilitate affective and cognitive learning. Therefore, instructor immediacy plays a
crucial role in pedagogy since it can facilitate learning by arousing psychological well-being, such as
enhanced motivation.

2.5. Immediacy/psychological output relationship in Chinese EFL education

EFL education has penetrated Chinese schools and universities nationwide. Learner psychological
factors, including motivation, enjoyment, and anxiety, can all directly impact learning English in the
Chinese EFL context (Wang, 2023; Zhang, 2022; Yu and Zhou, 2022). Therefore, positive psychology in

EFL learning is an essential way to success for Chinese EFL learners.

Previous studies have validated the relationship between instructor immediacy and learner
psychological outcomes in Chinese EFL education. For instance, Derakhshan, Zhang, et al. (2023)
studied instructor non-verbal immediacy such as nodding, making eye contact, making acceptable
physical contact, moving their bodies in open ways, and smiling among Chinese and Iranian EFL
students, which indicated that EFL instructor non-verbal immediacy can predict learners’ affective
outcomes. Cai (2021) found that teachers’ immediacy significantly predicted Chinese EFL tertiary
students’ willingness to communicate (WTC). Ge et al. (2019) also examined EFL teachers’ verbal
immediacy behaviors, which induced Chinese adult e-learners’ positive emotions, facilitating EFL
acquisition.

Despite the related studies on the impact of teacher immediacy in Chinese EFL pedagogy, there still
needs to be more research concerning the impact of instructor verbal immediacy on motivation,
especially in the Chinese EFL context. Moreover, the previous studies examined instructor verbal
immediacy without considering specific verbal immediacy behaviors. Thus, the current study intended to
fill the research gap by probing into the relationship between instructor verbal immediacy behaviors and
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learner motivational output in the Chinese EFL context, highlighting the predictive roles of specific
verbal immediacy behaviors for learner motivation.

2.6. Purpose of the study

The study’s primary purpose was to investigate the interplay between instructor verbal
immediacy behaviors and learner state motivation in the Chinese EFL pedagogical context. Specifically,
it examined the verbal immediacy behaviors of EFL instructors and how well they predicted the
motivational mood of EFL learners to identify ways of enhancing EFL learners’ motivational outcomes
through their EFL instructors’ verbal immediacy behaviors. The pedagogical conclusions drawn from the
current study were meant to emphasize students’ emotional needs and support efficient EFL teaching.
To this end, the following research hypotheses were proposed in the present study:

Research hypothesis 1: There can be significant positive relationships between EFL instructors’
verbal immediacy behaviors and EFL learners’ state motivation.

Research hypothesis 2: Verbal immediacy behaviors of EFL instructors can significantly predict EFL
learners’ state motivation.

3. Methodology
3.1. Research design

As Creswell and Creswell (2018) indicated, a quantitative approach is the most effective if the
problem requires discovering variables that impact outcomes or the inquiry of the best predictors for
outcomes. The current study employed quantitative research via a questionnaire survey, which focused
on the correlational study to examine the relationship between the independent variables of instructor
use of verbal immediacy behaviors and the dependent variable of learner state motivation.

3.2. Population and samples

As a probability sampling method, cluster sampling is practical and affordable when working with
large populations (Berndt, 2020). Hence, the present study employed cluster sampling by randomly
selecting 12 classes (3 from each grade level) from 36 English-major classes from a public university in
Zhejiang Province of China. 332 English-major undergraduates (56 male and 276 female students)
completed the questionnaire survey, among which 85 respondents were freshmen, 83 were sophomores,
81 were juniors, and 83 were seniors. Their average age was 20.15 (Mini = 18, Maxi = 24, SD = 1.283).
For the survey, 48 respondents evaluated male EFL teachers, and 284 respondents evaluated female EFL
teachers. Sixteen different EFL-related subjects were referred to by participants, including comprehensive
English, English writing, English reading, English conversation, English listening, English grammar,
phonetics, audio-visual-oral English, advanced English, English translation, an introduction to linguistics,
history and selection of English literature, English speech, history and selection of American literature,
computer-assisted translation, and intercultural communication.

3.3. Procedures

The online questionnaire was distributed to English-major students through the Chinese
Wenjuanxing website after the end of the fall semester of 2022 under the university’s permission.
Participants were informed of the research goals and the confidentiality and anonymity of the research
data. Participants were also ensured that the survey was based on their willingness and that no adverse
consequences were related to their responses. To complete the questionnaire survey, it was required that
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students reflect on a specific EFL subject they were enrolled in this semester. Hence, a more
comprehensive picture can be captured regarding the immediacy behaviors of EFL instructors in different
EFL subjects and their impact on learner motivation. Using five Likert scales, respondents were asked to
score their perceptions of their EFL instructors’ verbal immediacy behaviors and state motivation and
provide demographic data about themselves.

3.4. Instrumentation

The associations between instructor verbal immediacy and learner state motivation were investigated
using two measures. The measuring instruments were deemed reliable based on the reliability coefficients
for Cronbach’s alpha discovered in this investigation. To better understand the study’s participants,
demographic information was added by the researcher, which included the respondents’ age, gender,
grade level, and a detailed description of one of the specific EFL subjects they would like to refer to for
the survey.

Verbal immediacy. The verbal immediacy measure aims to gauge how students view their instructors’
verbal immediacy behaviors. EFL instructors’ verbal immediacy behaviors were assessed via Violanti et
al.’s (2018) 15-item verbal immediacy scale, a rectified version of Gorham’s (1988) verbal immediacy
measure. Respondents were required to rate the frequency of their EFL instructors’ verbal
immediacy behaviors on a five-point Likert scale ranging from never (1) to almost always (5). The scale
was reported to have strong construct validity with an alpha reliability coefficient of 0.90 (Violanti et al.,
2018). The alpha reliability for the present study was 0.815 (M = 55.06, SD = 9.12).

State motivation. The state motivation measure is intended to examine students’ perception of their
English learning motivation in the specific EFL subjects taught by the EFL instructors they evaluated
above. EFL learners’ state motivation was measured based on Vreven and McFadden’s (2007) 14-item
motivation scale, developed from Christophel’s (1990) widely acknowledged state motivation measure.
Respondents were asked to rate their motivation to study English on a five-point Likert scale ranging
from never (1) to almost always (5). The present study obtained an alpha reliability coefficient of 0.805
(M =48.00, SD = 9.32).

3.5. Data analysis

Data were cleaned and screened before proceeding to the hypothesis testing analysis. Firstly,
response bias was tested using the independent-sample t-test, which was used to compare the results of
the early responses and late responses groups on the dependent variable (English learning state
motivation). Since the p-value was not significant (p > 0.05), it was proved that there were no
differences between the early and late answers. Moreover, data were examined with normality analysis,
which indicated that the skewness and kurtosis of the 29 items were within the 2 range; thus, the
assumption of data normality was achieved (Gravetter et al., 2020).

The hypothesis testing analysis was carried out to examine if there were any statistically significant
correlations between the dependent variable of English learning state motivation and the independent
variables of teachers’ verbal immediacy behaviors. The present study’s research hypotheses were
addressed using the Statistical Package for Social Sciences (Version 26). The researcher used descriptive
analysis (means, SD) and referential analysis (Pearson’s correlational and stepwise multiple regression
tests). Associations between instructor verbal immediacy behaviors and student state motivation were
investigated using Pearson’s correlational analysis to address the first research hypothesis. To test the
second hypothesis, which addresses the potential predictive roles of instructors’ verbal
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immediacy behaviors for students’ state motivation, a stepwise linear regression was conducted for all
participants.

4. Results

The present study’s research questions were answered using the Statistical Package for Social
Sciences (Version 26). The researcher used descriptive analysis (means, SD) and referential analysis
(Pearson’s correlational and stepwise multiple regression tests).

The use frequency of instructor verbal immediacy behaviors was examined through the descriptive
analysis of SPSS to examine instructor verbal immediacy use. The three negatively worded items that
reflect non-immediacy, namely referring to the class as “our” or what “we” are doing, asking questions
that have specific, correct answers, and calling on students to answer questions even if they have not
indicated they want to talk, were reverse coded before analysis. As shown in Figure 1, the use frequency
score of verbal immediacy behaviors ranged from 2.78 to 4.14 (the average score being 3.0 according to
the Likert-type scale). This implies the slightly low to moderately high frequency of instructor verbal
immediacy behaviors. Moreover, EFL learners perceived that the two most frequently used verbal
immediacy behaviors were asking questions or encouraging students to talk and praising students’ work,
action, or comments, followed by asking questions that solicit viewpoints or opinions and using personal
examples or talking about experiences she or he has had outside of class. By contrast, the least frequently
used verbal cues included addressing individual students by names, being addressed by his or her first
name by the students, and the reverse coded item asking questions with specific, correct answers.
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Figure 1. Use frequency of verbal immediacy behaviors.

For the first research hypothesis, Pearson correlational coefficients were computed to examine the
relationship between instructor verbal immediacy behaviors and learner-state motivation. As illustrated
in Figure 2, significant correlations were found between English learning state motivation and ten specific
instructor verbal immediacy cues, among which using humor has the highest correlation with state
motivation (r = 0.435, p < 0.01) followed by praising students’ work, action or comments (r = 0.423, p <
0.01) and asking questions or encouraging students to talk (» = 0.415, p < 0.01).
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Figure 2. Pearson correlations between EFL instructors’ verbal immediacy behaviors and EFL learners’ state motivation.

Regarding the second research hypothesis, the multiple regression analysis was used by entering
verbal immediacy items one by one into the independent box and the summative score of the English
learning state motivation scale into the dependent box. Stepwise regression was adopted to identify the
specific verbal immediacy behaviors predictive of learner state motivation. As reflected in Figure 3,
among the verbal items, two verbal immediacy behaviors-using humor in class and praising students’
work, actions, or comments- were significant predictors for English learning state motivation.
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Figure 3. Predictability of verbal immediacy on state motivation through stepwise regression.

Table 1. Stepwise regression model for English learning state motivation.

Verbal immediacy items DV: English learning state motivation
Model 1 Model 2

Standardized coefficients Using humor in class 0.435%** 0.280***

Beta weight Praising students’ work, action or comments 0.246***

R value 0.435 0.475

R square 0.189 0.226

Adjusted R square 0.187 0.221

Fvalue 76.944 47.974

Notes: ***indicates that standardized coefficients (Beta) were significant at the 0.001 level.

As indicated in Table 1, two variables were entered into the regression models. The item using humor
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in class accounted for 18.7% of the variation in state motivation (Adjusted R2 = 0.187; R2 = 0.189; p <
0.001). When the instructor’s verbal cue of praising students’ work, actions, or comments was added, it
contributed more to the variation in state motivation (Adjusted R2 = 0.221; R2 = 0.226; p < 0.001). A
total of 22.1% of change in state motivation for EFL learning was attributed to combining these two
instructor verbal cues.

5. Discussion

The current study demonstrated a significant positive relationship between EFL instructors’ verbal
immediacy behaviors and English learning state motivation. The verbal behavior of using humor in class
significantly predicted English students’ motivation, followed by praising students’ work, actions, or
comments to increase the level of prediction. The following are some implications from this study for
raising English learning motivation.

First and foremost, as predicted, EFL learners were more motivated when their instructors employed
verbal immediacy behaviors in EFL pedagogy. EFL learning involves not only knowledge acquisition but
also psychological arousal as well (Huang, 2022). Verbal immediacy can arouse intimate feelings toward
message receivers to reduce the psychological distance between communicators (Romaniuk, 2020).
Developing such kind of sense of closeness with their teachers can motivate EFL students. The finding
is in line with the empirical studies that found instructors exhibited a variety of verbal
immediacy behaviors as a way to increase learner motivation (Hussain et al., 2021; Fallah, 2014; S. A.
Furlich, 2016). The results also corroborate Liu’s (2021) view that instructors’ verbal immediacy boosted
students’ learning motivation based on a systematic review of the immediacy-motivation relationship in
EFL, communication, and other education sectors.

Moreover, the current study found the verbal cue of humor as the most significant predictor for
English learning motivation since it accounted for 18.7% of change in motivation and had the highest
correlational coefficient with motivation (» = 0.435, p < 0.01). This finding is consistent with the study of
Farnia and Mohammadi (2021), who found the benefits of humor, including how it shortened
the barrier between them and their students, eased their tension, increased their recollection of the
material, and motivated them more from the perspectives of both EFL teachers and learners in Iranian
English language institutes. The result also corresponds with Muhammad and Rahman’s (2017) assertion
that using humor can help improve communication between instructors and learners and uplift
learners by examining lecturers’ feelings about employing humor in the classroom. Humor is a powerful
teaching technique for increasing intrinsic motivation in English learning by creating a conducive
learning atmosphere (Salmee and Arif, 2019).

Furthermore, as found in the study, the verbal cue of praising was another significant predictor for
English learning motivation, which, combined with humor, accounted for 22.1% of the variation in
motivation. The finding conforms to the study of Peng (2021), which, via the review of empirical studies,
demonstrated the positive outcomes of EFL instructors’ praise for English learning motivation and
involvement. This result is also supported by Mardiah (2020), who found that effective instructor praise
featuring conciseness, objectivity, and explicitness can foster a supportive and helpful classroom learning
environment and boost learner motivation. In a similar vein, the findings of other researchers (Corpus
and Good, 2021; Maclellan, 2005; Titsworth, 2000) also asserted the positive association between
instructor praise and learner motivational outcome.

In addition, the adjusted R square is not large enough (R2 = 0.221), which means the model or the
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input variables (the two verbal immediacy behaviors using humor in class and praising students’ work,
actions, or comments) will explain 22.1% of the variation in English learning state motivation. This
indicates other predictors for state motivation, as previous studies examined other instructor-related
variables such as instructor non-verbal immediacy, instructor support, and instructor care as predictors
for state motivation (Liu, 2021; Lin, 2020; Zhao and Li, 2016). There might also be learner-related factors,
including learner self-efficacy and learner perceived value of the activity as predictors for their
motivational tendency (Ramos Salazar and Hayward, 2018; Kacovsky et al., 2023), which shall be further
identified in the Chinese EFL context.

The findings proved that EFL instructors’ verbal immediacy is critical for motivational enhancement.
Using verbal cues, EFL instructors can create a supportive and comforting atmosphere to trigger learning
interest and motivation. As the two most predictive verbal cues, instructor humor, and praise can
contribute to enhanced learner motivation. Thus, EFL instructors must explore verbal tools like humor
and praise to facilitate EFL learning.

6. Conclusion

The present study examines the interplay between EFL instructors’ verbal immediacy and state
motivation for English learning and identifies the predictive verbal cues for learning motivation. The
findings suggest practical implications for EFL instructors. Accordingly, language educators are crucial
in leading learners toward psychological well-being. Such findings suggest that EFL educators should be
aware of effectively incorporating verbal immediacy into instructional practice. As a result, an
environment of rapport can be established in which learning can be facilitated. Generally speaking, verbal
immediacy is a way to bridge the psychological gap between instructors and learners so that learners can
feel catered, supported, and motivated.

As to the limitation and future direction, firstly, it is related to the geographic and contextual
restriction since the participants were selected from one particular institution of higher education. Thus,
a larger sample selected from different instructional contexts and age groups in future studies can
contribute to a more holistic understanding of the relationship between verbal immediacy and motivation.
Furthermore, the present study had an unequal ratio of male to female students. Hence, gender
differences shall be further considered to check for any moderating effects exerted by gender. Besides,
although the present investigation asserts the noteworthy positive tie between instructor verbal
immediacy behaviors and learner motivation in the Chinese EFL context, other instructor variables can
still be learning motivation. Future research can take the functions of other instructor factors, such as
credibility and clarity, into further consideration to achieve effective EFL instruction.
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